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Background

Dependability of 
judgement

Sadler (1987)
Wyatt-Smith, (1995)

exemplars 
+

verbal 
descriptions 

Australian Curriculum 
Achievement Standards 
+
State descriptors of A-E standards, 
annotated work samples 

psychometrically calibrated work samples 
(Heldsinger & Humphry, 2010, 2013)
+
cognitive commentaries

marking guides 



Project aim 
Systematically investigate the use of exemplars to make 
comparable judgements against achievement standards, 
regardless of school location, utilising approaches that are 
informed by the metacognition of judgement-making. 

• mixed-method research design

• Queensland and Western Australia
• English, science, maths, and in WA only, religious education 
• middle years of schooling (Yrs 4, 6 and 8)



Four 
project 
objectives

To improve teacher consistency of A-E 
judgements of student achievement through 

development of statistically scaled exemplars of 
achievement standards with explanations of 

teacher judgements.

To use statistically scaled exemplars of 
achievement standards and expert judgement 

to identify A-E standards of performance.

To develop an application of digital technology 
that enables teachers to grade and moderate 
students' work using the annotated scaled 
exemplars regardless of geographic location.

To collaborate with Industry Partner 
Organisations to develop teachers' 

evaluative knowledge and expertise when 
assessing student achievement in the 

middle years of schooling.



Limitations

Impact of COVID 
pandemic on teaching 

workforce and 
workload; school 

closures

Participant numbers 
and spread across 

regions



Timeline of project events



Project stages
Stage 1: 2020/2021 
Collection of assessment tasks 
(Yrs 4, 6, 8 English narrative, 
maths & science investigations)
• 1155 assessments
• 85 teachers

Stage 4: 2022
Development of cognitive commentaries
• 46 teachers and 11 PPOs
• 162 commentaries
• 14 online meetings 

Stage 2: 2021
Online pairwise comparison
• 755 assessments
• 94 teachers and 6 PPOs 

Stage 3: 2021
Standard-setting
• 89 teachers and 12 PPOs
• 535 judgements

Stage 5: 2022
Trial of scaled 
exemplars with 
associated 
cognitive 
commentaries
• 56 teachers 

and 18 PPOs
• 43 scaled 

exemplars

39 18



Participation by Queensland schools across the project



Stage 1 Stage 2 Stage 3 Stage 4a Stage 4b Stage 5

Schools Teachers Schools Teachers PPOs Schools Teachers PPOs Schools Teachers PPOs Schools Teachers Schools Teachers PPOs

Central 
Queensland

1 2 5 6 5 6 4 5 4 4 4 5

Darling Downs 
South West

6 11 5 11 5 11 3 6 3 5 4 9

Far North 
Queensland

4 5 3 4 3 4 2 2 2 2 3 5

North 
Queensland

5 5 6 9 5 8 2 2 2 2 1 1

Metropolitan 12 31 10 32 11 32 8 18 7 17 11 21

North Coast 5 8 7 11 6 9 1 1 0 0 1 1

South East 6 23 7 21 6 19 3 12 2 10 6 14

TOTAL 39 85 43 94 6 41 89 12 23 46 11 20 40 30 56 20

Number of project participants across regions and stages



Number of participants within stages Reasons for participant withdrawal

Stage 1 Stage 2 Stage 3 Stage 4 Stage 5

Stage 1 19 4 27 13 21

Stage 2 5 18 4 1

Stage 3 4 1

Stage 4 1 4

Stage 5 30

Note: one participant participated in stages 1, 2 and 4.
Participation in 1 stage

Participation in 3 stages

Participation in 2 stages

Participation in 4 stages

Participation in 5 stages

Withdrawal reason Total

Workload 23

Covid-19 13

Flood 2

Change in role 16

On leave 8

Inability to participate 8

No response/reason provided 26

96

Reasons for school non-participation
Non-participation reason Total

Workload 9

Covid-19 4

Inability to participate 2

No reason provided 5

20



Stage 1 
Collection of tasks and 
recruitment of participants

English and science 
C2C tasks selected

Recruitment 
issues

Collect range of 
tasks; 

Collect existing 
tasks 

No suitable 
maths 

investigation 

Qld DoE PPO 
develops task

+
trial in 3 schools 

AC, 
C2C marking guides, 

QCAA resources

Descriptors of 
key features

Teacher 
selection of 

samples



Criteria for sample selection for pairwise comparison

A cross-section 
of schools and 

regions

Equal 
distribution of 

A-E grades 

Legibility of 
the sample



Stage 1: Number of Queensland teachers and samples per discipline

Discipline Year Level Samples submitted Total

English

Yr4 188

465Yr6 162

Yr8 115

Maths

Yr4 165

335Yr6 69

Yr8 101

Science

Yr4 128

355Yr6 139

Yr8 88

Total 1155

Region No. of participating teachers

English Maths Science Total

Central Queensland
0 2 0 2

Darling Downs South West
4 5 3 12*

Far North Queensland
3 1 1 5

North Queensland
4 1 0 5

Metropolitan
4 16 13 33*

North Coast
4 1 3 8

South East
5 5 13 23

Total 24 31 33 88

Note. * 3 teachers participated in more than 1 discipline. 85 teachers in total.



Stage 2

Pairwise 
comparison



Stage 2 Pairwise comparison: Selected samples

WA de-identified English and science scaled samples from across Years 3-7 and scored by WA teachers were added to the 
Queensland pool. These samples provided the means to establish comparability across states.

Breakdown of teacher A-E grades of selected Queensland samples

*10 Yr 6 maths A-C samples were added to increase Yr 8 maths
**50 Yr 6 science A-C samples were added to increase Yr 8 science

Number of Queensland and WA samples used in pairwise comparison

Grade English Maths Science Total

Yr4 Yr6 Yr8 Yr4 Yr6 Yr8 Yr4 Yr6 Yr8

A 16 15 9 10 10 6 12 11 14 103

B 16 16 14 10 9 6 14 11 17 113

C 19 13 14 10 16 8 14 11 11 116

D 8 8 10 11 11 7 8 11 8 82

E 1 2 3 9 4 1 2 6 0 28

Total
60 54 50 50 50 28 50 50 50 442

Pairwise Project Qld WA Total

Yr4 Yr6 Yr8 Yr unknown

English Yr4/6 60 54 0 115 229

English Yr8 0 0 50 50 100

Maths Yr4/6 50 50 0 0 100

Maths Yr8* 0 10 28 0 38

Science Yr4/6 50 50 0 88 188

Science Yr8** 0 50 50 0 100

Total 160 214 128 253 755



Stage 2 Pairwise comparison: Methodology
Year 4 and Year 6 samples 

were combined in the 
pairwise process to form a 
common scale to enable 
comparison across year 

levels. 

Scaled English and science 
exemplars (Years 3-7) scored 

by WA teachers were 
included in the pairwise 
comparison to establish 

comparability across states.

120 pairs were available for 
comparison within each 

discipline (English, maths, 
and science) and within 

grouped year levels. 

Pairs generated randomly 
from the list of all pairs of 

performances. 

A design was constructed in 
which each performance was 

compared with other 
performances twice in 

almost all cases. 

One sample remained stable 
over four pairs to reduce the 

cognitive load for judges. 

After four pairs, two new 
samples were presented. Judges worked individually.

Holistic judgements were 
made on which of 2 

performances displayed 
more advanced knowledge 

and skills.

Participants completed 40-
120 comparisons.

Yr Level Discipline Participants Average completion %

Yr4

English 12 74

Maths 13 61

Science 12 74

Yr6

English 9 86

Maths 14 83

Science 12 65

Yr8

English 10 83

Maths 8 59

Science 10 60

Total 100

Pairwise project Total

Yr4/6 English 4,022

Yr8 English 1,996

Yr4/6 Science 3,740

Yr8 Science 1,448

Yr4/6 Maths 4,660

Yr8 Maths 1,132

Total 16,998

Number of pairwise 
comparison judgements 
made per year level grouping 
and discipline.

Number of Queensland participants and average percent 
completion per year level and discipline.



Stage 2 
Pairwise 

comparison: 
Data 

analysis

Quantitative

Bradley-Terry-
Luce Model 
(Bramley et 

al., 1998; 
Heldsinger & 

Humphry, 
2010)

Qualitative

•four subject experts 
individually read each 
of the selected scripts 
to ensure ordering. 

•expert meetings to: 
• discuss ordering of  

samples 
• suggest alternate 

samples

Performances were 
identified for inclusion 
in Stage 3 based on the 
statistical information 
about consistency of 
judgements combined 
with qualitative 
evaluation.



Stage 2 Pairwise comparison: Findings

A subset of 7-8 
performances was 
selected for each 
year level and 
discipline. 

These constituted 
the referent work 
samples for Stage 3. 

Only samples 
submitted for the 
corresponding year 
level were selected.

English Year 4

English Year 6

English Year 8

Maths Year 4

Maths Year 6

Maths Year 8

Science Year 4

Science Year 6

Science Year 8

The linear line of best fit for final set of performances



Stage 2 
Pairwise 
comparison: 
Participant 
Feedback

Feedback for teaching
• specific features identifying a task 

as ‘better’ than another
• content area literacy 
• differentiation
• goal setting 
• question design
• data use in teaching

.

Working online
• issues mostly in regional

Pairwise App
• easy to use 
• tiring to view samples online

Moderation
• useful feedback for own 

teaching and assessing 
• online process beneficial in 

regional areas.

Judgements
• range of responses 
• focus on learning intention 
• content area language 
• scaffolding 
• task specific v generic descriptor 
• issues: different tasks/requirements 

/year levels/presentation/weighting

Assessment design
• other assessment designs 
• alignment to senior requirements
• scaffolding provided
• different questions



Stage 3 
Standard-

setting



Stage 3 Standard Setting: Data analysis

• Average, median and standard deviation of the scale locations for each standard across 
judges 

• Face validity and utility of exemplars
• the relation of average locations was compared across year levels (4, 6 and 8) by constructing single 

scales that span the year levels 

• In most cases the mean and median scores were the same 



Stage 3 Standard Setting: Findings English

1. Median scale location for A level is only somewhat higher in Year 6 compared to Year 4
2. Relatively large range of scores selected for Year 4 D level 
3. Significant variation for Year 6 D and E levels 
4. 3 outliers in Year 6 are quite extreme



Stage 3 Standard Setting: Findings maths

1. Median scale location for A level is only somewhat higher in Year 6 compared to Year 4
2. Relatively large range of scores selected for Year 4 D level
3. Somewhat larger variation for Year 8 B level, with a negatively skewed distribution



Stage 3 Standard Setting: Findings science

1. Median scale location for A level standard is higher in Year 6 compared to Year 4
2. Relatively large range of scores selected for Year 4 C level
3. Outliers present across year levels
4. Significant variation for Year 6 D level 



Stage 3 Standard Setting: Participant Feedback

Moderation
• rethink school/ region 

processes
• technology to “re-imagine and 

re-define the process”
• anonymous samples across 

different sectors

Collaboration
• year level cohort

Classroom assessment 
• “sharpened” teacher marking 
• different assessment tasks

Assessment design
• school/region expectations 
• scaffolding 
• year-level appropriateness 
• Apple maths investigation

Working online
• printed copies when judgements 

were close

Judgements
• think deeply about quality 
• clearer understanding of AS 
• senior years
• maths: succinct v longer responses
• science: cognitive verbs; inquiry
• English: spelling/punctuation



Stage 4
Development of 

cognitive 
commentaries



Resources



Stage 4 Development of Cognitive commentaries: Participants

Discipline
Year 
Level

Teachers
DoE 

PPOs
Total 

Participants

Cog 
Comms 
written

Reflection 
Forms rec’d

T’chr PPO

English

Yr4 3 2* 5 15 3

Yr6 1 5* 6 13 1

Yr8 4 3* 7 17 4

Maths

Yr4 6 2* 8 18 6

Yr6 11 4* 15 30 11

Yr8 3 2 5 15 3

Science

Yr4 5 2* 7 16 5

Yr6 11 2* 13 28 11

Yr8 2 2* 4 10 2

Total 46 11 56* 162 46 10*

*some schools participated in more than one discipline

Region No. of participating schools

English Maths Science Total

Central Queensland 0 2 2 4

Darling Downs South 
West 1 2 1 3*

Far North Queensland 0 1 1 2

North Queensland 1 1 0 2

Metropolitan 3 3 5 8*

North Coast 0 1 0 1

South East 1 1 3 3*

Total 6 11 12 23

*some PPOs participated in more than one year level submitting 
one discipline combined reflection form



Stage 4 Development of Cognitive commentaries: Participant Feedback
Skill development

• mentoring/coaching teachers
• close analysis
• borderline decisions
• linking to learning and teaching
• monitoring consistency
• elucidate standards
• confidence
• consistent with others
• discipline knowledge
• student reflection

.

English
• on-balance
• structure, language features

Maths
• alignment Apple task/AC
• literacy
• scaffolding
• reasoning, mathematical 

language
Science

• scientific knowledge, 
language, processes

• explanation, literacy

Classroom assessment
• unpacking, clarifying, justifying 
• addressing latent criteria
• identifying strengths
• sets of resources
• reflection

Collaboration
• professional development 
• clarify misconceptions/ judgement
• consistent interpretations

Context
• conflict encouragement/standard
• knowledge of teaching,  scaffolding; 

task; student

Assessment design
• variety of tasks, responses
• ways a standard can be met
• deeper understanding: 

assess/flaws
• opportunity or limited 

representation of knowledge
• formatting; scaffolding 

Limitations
• time
• standardisation
• too involved
• standard descriptors 

clear/lacking; broad/task specific; 
AC

• headings/template easy to follow
• annotations; colour coding

Usefulness
• school, cluster moderation 
• calibration; co-construction
• focussed, on-task discussions
• teaching – connecting to next unit; 

improvement
• next steps for teaching
• feedback conversations



Analysis of 
cognitive 

commentaries

Areas for improvement primarily focused on basic skills of the subject areas

Next steps teaching strategies were often generic rather than specific to the 
response 

e.g., scaffold, provide opportunities for…, utilise high impact strategies 

Suggested improvements: 
• core or extended 

knowledge and skills
• general or specific foci

Alignment between areas 
of improvement and next 
steps teaching strategies

Within strategies: 
• what was to be 

taught/improved
• how it was to be taught

Grade English Maths Science

A 2.67 1.83 3.75

B 4 2.62 4.92

C 4.5 5 5.91

D 3.78 4.5 4.81

E 5 3.75 4.44

Grade English Maths Science

A 3 1.92 3.13

B 3.3 1.85 3

C 4.4 3.21 3

D 3.78 3.25 4

E 3.68 3.08 3.55

Mean number of improvement points per CC Mean number of next teaching steps per CC



Stage 4 Cognitive commentaries: Meetings

Discipline Year Level Teachers
No. of 

meetings

English

Yr4 3 1

Yr6 1 1

Yr8 4 1

Maths

Yr4 6 2

Yr6 9 3

Yr8 2 1

Science

Yr4 4 1

Yr6 10 3

Yr8 1 1
Total 40 14

Outcome
• endorsement of 39 exemplars 

with cognitive commentaries 
• remaining 6 samples 

• 4 samples endorsed with 
adjusted A-E standards 

• 2 assessment tasks 
deemed unsuitable and 
withdrawn

Based on teacher endorsements, 
no exemplar with cognitive 
commentary was provided for:

• English Yr4 E; Yr8 B
• Maths Yr8 A, E
• Science Yr4 A

Region No. of participating schools

English Maths Science Total

Central Qld 0 2 2 4
DDSW 1 1 1 3
Far North Qld 0 1 1 2
North Qld 1 1 0 2
Metro 3 3 4 7*
North Coast 0 0 0 0
South East 1 1 1 2*

Total 6 9 9 20



Stage 5

Trial 
of 

resources

2 sets (A-E) per year level/discipline expert review

Discipline Year Level Teachers

English

Yr4 7

Yr6 8

Yr8 10

Maths

Yr4 5

Yr6 5

Yr8 4

Science

Yr4 3

Yr6 7

Yr8 7

Total 56

Number of tasks moderated

English Maths Science Total

124 65 85 274

0
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Teacher moderated grade

Teacher 
original 

grade
A B C D E

Original 
total

% Changes

A 45 13 0 0 0 58 22

B 0 44 16 0 0 60 27

C 0 1 62 19 1 83 25

D 0 0 2 42 11 55 24

E 0 0 0 1 17 18 6

Moderated 
total

45 58 80 62 29 274 23

Stage 5 Trial 
of resources: 

Overall 
results

0 1

59

210

4 0 0
0

50

100

150

200

250

-3 -2 -1 0 1 2 3

N
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Grade movement post moderation



Stage 5: Tracking grades 
across stages

Discipline/
Yr Level

Stage 1 teacher grade 
matches endorsed grade

Stage 1 grade and 
endorsed grade within 

one grade level

No. % No. %

English 8/15 53 15/15 100

Maths 8/13 62 13/13 100

Science 4/15 27 12/15 80

Yr4 7/15 47 13/15 87

Yr6 8/15 53 15/15 100

Yr8 5/13 38 12/13 93

Overall 20/43 47 40/43 93

* Two Yr8 Maths tasks were withdrawn

Discipline Year Level Grade: Stage 1 Grade: Stage 3 Grade: Stage 4

English

4

A B B
B A A
C C C
C D D
D E D

6

A A A 
A B B 
C C C 
D D D 
E E E 

8

A A A 
B B C
B C C
D D D 
D E E 

Maths

4

A A A 
B B B 
C C C 
D D D 
E E E 

6

A A A 
A B B 
B- C C 
D D D 
D- E E 

8
A B B 
B C C 
D D D 

Science

4

A A B
A B C
A C C
C- D D 
D E E 

6

A A A 
A- B B 
B C C 
D D D 

D+ E E 

8

A A A 
A B B 
A C C 
D D D 

D+ E E 



Q1. Website easy to access and use

Q2. Exemplars viewed without delay

Q3. A exemplar useful in moderating judgements

Q3. B exemplar useful in moderating judgements

Q3. C exemplar useful in moderating judgements

Q3. D exemplar useful in moderating judgements

Q3. E exemplar useful in moderating judgements

Q4A. Exemplars assisted me to better understand standards

Q4B. Exemplars assisted me to identify evidence of standards

Q5A. Would use exemplars when planning to align teaching to standards

Q5B. Would use exemplars when planning to demonstrate knowledge and skills required

Q5C. Would use exemplars when planning to improve unit/assessment items

Q6A. Would use exemplars when teaching to explain task/standard requirements

Q6B. Would use exemplars when teaching to remind me of teaching strategies

Q7A. Would use exemplars to calibrate before grading

Q7B. Would use exemplars when making judgements

Q7C. Would use exemplars during moderation

Q7D. Would use exemplars to guide student feedback

Q8A. Would use exemplars to identify common areas of strengths/weaknesses

Q8B. Would use exemplars to assist with next-step teaching

Q8C. Would use exemplars to evaluate effectiveness of teaching strategies

Q8D. Would use exemplars in parent meetings

Q9A. Would write cog comms for selected samples to carry forward my thinking

Q9B. Would write cog comms for selected samples to model the standard for other teachers

Stage 5: Teacher Reflection Summary

0 10 20 30 40 50 60 70 80 90 100
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Q2
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Q3B
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Stage 5 Trial of resources: Participant feedback

Moderation
• positive, non-threatening approach 
• easy to see comparison between my 

work and grade boundary
• confirm or rethink grades for my own 

skills 
• capture thinking about judgement for 

moderation meeting

.

Teaching & Learning
• knowledge of content/standards
• common misconceptions/errors
• various levels
• ideas for teaching strategies 
• new to year level, out-of-field, 

next year teachers
• analysis, reflection
• robust discussion of performance
• co-creating own sets
• differentiation

Classroom assessment
• improve task, marking guide
• consistency; remove latent criteria
• understanding/confirming/ justifying 

grade
• examples of judgement decisions
• borderline judgements
• distinction D/E standards
• different representations of same 

quality

Parent meetings & Reporting
• detailed justification
• clear, understandable breakdown of 

strengths and weaknesses
• goal setting
• next steps for teaching

Students
• visible expectations; authentic models 

of standards 
• ‘bump up’ performance
• comparisons when explaining 

results/difference between standards
• feedback; goal setting
• strategies: think-alouds, guided 

deconstruction, student grading, 
learning wall 

Improvements
• alignment AC, EQ marking guides, 

task, current school practices 
• scaffolding esp. maths
• more exemplars available
• identification of threshold/mid-

range samples
• adding annotations/descriptors to 

exemplar
• tasks: same/different; quality
• time allocation

Planning
• see students’ thinking
• clarify task expectations
• introducing new/refined unit
• distinguish differences in 

levels
• possible teaching strategies



But now through this process I 
feel like I have authority behind 

me to say I've done four stages of 
this, I am able to moderate 

different levels of work, and I 
also, believe in myself more. 

Teacher voicesit was easy to see the 
comparative links between my 
work and the grade boundary 
points to confirm or make me 
rethink grade points for my 
own skills

no matter where you are in 
your career… we actually 

found 'These questions are 
not as rich as the others, 

how can we improve that?' 
And so, only through actually 

analysing the student's 
responses and then by 

recognising the test let them 
down…but we've now 

modified that assessment 
piece

we're redoing our parent-
teacher interviews … 
saying 'What are the 
strengths … areas of 
improvement, and our 
next steps for teaching'. 
So, conveying to the 
parents what we actually 
see next steps 
curriculum wise

I have also trialled using these ... with the result that students 
were more confident and informed when writing their 
statements in T2 compared to T1. Their writing was more 
concise, and they improved their results…

focusses the 
teacher on the 
evidence and 
its alignment 
to standards, 
and uses real 

student work as 
exemplars and 
descriptions to 
compare with

this is a great way that we can establish moderation in our 
school … It helped us, it was the fact that we could actually 

identify the strengths of the tasks was how we made a 
discerning judgment between the A and B

…we have so many new staff, I'm currently upskilling four 
staff ...I see this as being so valuable because it would take 
away so much of that additional upskilling time… our new 

staff don't have the knowledge



Outcomes

• a transparently ordered set of A-E exemplars with cognitive commentaries 
to support sustainable and consistent judgement decisions 

• an innovative approach to moderation using online technologies suited to 
national engagement

• evidence of how achievement standards are applied to student work, 
demonstrating how aspects of criteria are combined in different ways in the 
representation of a standard

• focus areas for building teachers’ assessment capabilities and in teacher 
preparation

• analysis of teacher talk showed investment in Queensland assessment and 
moderation processes to ensure fair and equitable assessment for students

• how exemplars, illustrative of the required standard, together with 
evaluative commentaries of the judgement decision increased self-
confidence in judgement decisions and promoted shared understandings of 
quality within teaching teams

• cognitive commentaries functioned to stimulate discussions of next-step 
teaching and how teaching, learning and assessment can align in practice.



Future Study Design to 
Investigate State-wide 
Judgement Consistency

• larger study

• participating teachers selected using a multi-
stage stratified random sampling design

• stratified by geographical regions or location type 

• further within-region strata: ICSEA categories 
(low, medium, high), school size/type, year level 

Sampling of schools could take place within each of 
these defined strata to ensure that differences in 
judgement consistency by teachers can be examined 
between these categories of schools.



Project 
outputs

1. Exemplars and associated resources Online moderation tool and resources (OMTAR)

2. Reports and Policy briefs – informing future directions – Implications for policy, practice 
and research going forward

3. Promotional videos

4. Conference presentations
a. Adie, L. Assessment moderation: Is it fit-for-purpose? Australian Council for Educational Research 

(ACER) virtual conference (Monday 22 August to Thursday 25 August 2022). 
https://vimeo.com/acerorg/review/745707290/0eb1fdf427

b. Wyatt-Smith, C., & Adie, L. Developing and using cognitive commentaries of assessment decisions 
with a focus on next step teaching and progressing student learning. Modules (including videos) 
developed for Catholic Schools NSW (10 October 2022)

5. Journal articles 
Humphry, S., & Bredemeyer, K. (2022). Pairwise comparison scale extension using core linking sets. 
Frontiers in Education, 7:826742. doi:10:3389/feduc.2022.826742
In production:

a. Improving teachers’ ability to use assessment data to identify next learning steps: The potential 
of structured analysis. British Educational Research Journal.

b. Evidence in practice: Teacher assessment work and identity. Teaching and Teacher Education.
c. An institutional ethnography of teachers’ assessment and moderation practices. Australian 

Educational Researcher.
d. Using pairwise comparison and ordered exemplars as a basis for standard setting of narrative 

writing. Frontiers in Education. 
e. Teacher judgement of student work: The infrastructure for building dependability. British 

Educational Research Journal.

http://tiny.cc/onlinemoderation
https://vimeo.com/acerorg/review/745707290/0eb1fdf427


Big findings: policy, practice and research going forward. Where to?

Build of exemplars with 
commentaries for use in online 

moderation

Note: range of ways 
to demonstrate 

achievement of a 
standard (need to 

avoid standardisation 
of a response as 

‘typical’)Use of cognitive commentary 
template as explicit link between 

teaching, learning and 
assessment 

Interrogation of judgment 
decisions and standards as 

professional learning 

Professional development 
focussed on: 

identifying areas and 
teaching strategies 
for improvement 

related to extended 
skills

identifying strategies 
to progress A 

standard
Build of system data of range of 
evidence to show improvement

• How does this project fit with 
Department priorities?

• What is the value of standards-
based assessment for Queensland 
teachers?

• Is consistency of judgement a 
priority?

• How can the findings support 
moderation as a valued systemic 
and school process?

• What connections can be 
made to other data sets or 
phenomena?

• How does this work support 
teacher confidence in their role as 
assessors?
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